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The purpose of this project was to develop an applied
learning health occupations program model that encompassed
interagency collaboration and partnership.

The formal partnership

in this project was established with the Tacoma-Pierce County
Health Department and the Bethel School District.

Initially the

model was designed for implementation in the Bethel School
District and eventually other school districts in the State of
Washington. To accomplish this purpose, a review of current
literature regarding the future workforce, applied learning and
partnerships between schools, business and the community was
conducted and related materials from inservice programs and
conferences was reviewed and assessed.
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CHAPTER 1

Background of the Project
Introduction
In many of today's classrooms, especially secondary school
classrooms, teaching is a matter of putting students in
classrooms marked "English," 'history," "math," or so forth
and then attempting to fill their heads with facts through
lecture, textbooks, and the like. Aside from an occasional
lab, workbook, or "story problem," the element of hands-on,
active experience is absent, and little attempt is made to
connect what students are learning with the world in which
they will be expected to spend their lives. Often the
fragmented information offered to students is of little use
or application except to pass a test (Parnell, 1 994 ).
As indicated by Parnell in the above statement, our
educational system is ineffective in preparing students for their
future. We need to have a system that builds connections between
the classroom and the real world. We also need to create what
Parnell ( 1 994) refers to as an application-rich and informationrich educational system. A system where students are expected to
perform higher level thinking skills, work as members of a team,
do problem solving, perform authentic tasks, have good
communication skills, utilize resources and access information
through technology in order to be better prepared for their future.
We must integrate school and work activities, establish
effective linkages between secondary and post-secondary schools,
utilize workplace mentoring and work-based learning, collaborate
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with and involve education and community partners, commit to
resource sharing, and create strategies for involving all students
with equal learning opportunities (Catalyst, 1994/95).

Purpose of the Project
The purpose of this project was to develop an applied
learning health occupations program model that encompassed
interagency collaboration and partnership.

The formal partnership

in this project was established with the Tacoma-Pierce County
Health Department and the Bethel School District.

Initially the

model was designed for implementation in the Bethel School
District and eventually other school districts in the State of
Washington. To accomplish this purpose, a review of current
literature regarding the future workforce, applied learning and
partnerships between schools, business and the community was
conducted and related materials from inservice programs and
conferences was reviewed and assessed.

Limitations

of the

Project

For purposes of this project the following limitations were
identified:
1. Scope: The model of an applied learning health
occupations program that encompassed collaboration
and partnership to be implemented in the Bethel
School District and other school districts in the
State of Washington.
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2. Target Population: The model program was
developed for secondary students grades 10-12.
3. Research: The preponderance of research and
literature reviewed was limited to research
conducted within the past eight years. Additional
related materials from inservice programs and
conferences was reviewed and assessed.

Definition

of Terms

Significant terms used in the context of this project have
been defined as follows:
1. Applied Learning: The student is able to learn from
authentic experiences that include demonstrating
understanding by applying it, explaining it, teaching
it, analyzing it, problem solving with it, and
reflecting upon it.
2. Collaboration:

Working together with service

providers and agencies both intra-district and
inter-district.
3. Health Occupations Program: A two hour block, five days
a week, 1 80 days a year program that provides students,
grades 10-1 2, within the Bethel School District an
opportunity to learn anatomy, physiology through the
disease process, medical terminology, First Aid/CPR,
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Blood Pressure Screening, problem solving and
teamwork. This program also provides health career
exploration and 90 hours of practicum experience.
4. Interdisciplinary:

Pulling together, interweaving and

integrating different content areas.
5. Occupational Information Specialist (OIS): A person
who works with students and performs the function
of a career counselor.
6. Partnership:

The collaborative relationship between

schools, businesses and community.
7. Performance Assessment: To demonstrate
understanding through a measurable applied learning
activity.
8. Pre-Practicum Rubric:

A tool with specific criteria

designed to assess whether a student is ready to
participate in work-based learning experiences.
9. Students:

Participating secondary students,

grades 10-12.
10. Understanding: Students are able to generalize,
analogize and hypothesize from gathered evidence
and apply the learning to new situations.
11. Work-Based Learning:

Students may participate in

work related training experiences, paid or unpaid,
that may include apprenticeships, job shadows,
practicums, mentoring experiences and internships.

CHAPTER 2

Review of Related Literature
Introduction
The review of research and literature summarized in Chapter
Two has been organized to address:
1. The Future Workforce
2. Applied Learning
3.

Collaboration and Partnerships

4. Summary
Research addressed in Chapter Two was identified through an
Educational Resources Information Centers (ERIC) computer search.
A hand search of various other sources was also conducted.

The Future Workforce
"Vision without action is merely a dream.
Action without vision just passes the time.
Vision with action can change the world."
Joel A. Barker (1995)

Forecaster Cetron ( 1994) lists trends and forecasts affecting
the United States, some of which have a direct impact on how we
educate students in the classroom today and what their
opportunities· will be in the future.
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Cetron states that people will
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be expected to change jobs four or five times during their
lifetimes, and the demand and need for lifelong education and
training services will increase throughout society.
It is predicted that within the next 1 0 years, six million jobs
will open up for professionals, executives, and technicians in the
highly skilled service occupations.

This applies to health care,

which makes it especially pertinent to the development of an
Applied Learning Health Occupations Program.

The health care

industry, including the Tacoma-Pierce County Health Department,
has been in transition for the last two years due to restructuring.
Health care, like education,

will "do business" differently as we

proceed with the restructuring process, yet health related
occupations such as physicians, physician assistants, occupational
therapists, physical therapists, dietitians, respiratory therapists,
registered nurses, veterinarians and speech pathologists are all
expected to have employment growth faster than average, which
means a projected increase in employment of 20 to 30 percent by
the year 2000 (Farr, 1991 ).
The National Assessment of Vocational Education:

Interim

Report to Congress ( 1 994) indicates that the issue of increasing
demand for higher skills continues to be a concern.

Critics argue

that many American workers do not possess the skills necessary to
succeed in the labor market. This is especially true for those
young people who do not go into post-secondary education. New
forms of work organization are emerging in American business and
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industry in response to the pressure of international economic
competition.

Sometimes referred to as the "high-performance

workplace," these innovations usually include the devolution of
more decision-making power to front-line workers, and an
emphasis on activities such as teamwork, job rotation, quality
control, and employee problem solving groups (Deich & Masten,
1 994 ). All workers will be expected to apply their knowledge and
skills in new contexts (O'Neil, 1 992).
O'Neil (1992) notes that compared to some of its economics
competitors, the United States lacks a real structure for preparing
students to enter the transformed workplace of tomorrow. More
than half of American juniors and seniors hold part-time jobs, but
these jobs generally bear no more than a passing resemblance to
students' schoolwork or to their eventual careers (O'Neil, 1 992).
If employers are willingly paying more for workers with
more skill and education, then we can increase the proportion of
good jobs mainly by raising the quality of education and training
absorbed by our young workers and by linking them effectively to
careers (Lerman, 1 994 ).
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Applied

Learning

Tell me, I forget
Show me, I remember
Involve me, I understand
Ancient Chinese proverb

Parnell ( 1994) states the "Four A's of meaningful education
are:

Students learning for Acquisition of knowledge and

information apply it or associate it with some real-life situation.
Students learning for Application are actively engaged in
practicing and processing what they learn within the context of
varied real-life situations and performing authentic tasks to gain
an understanding of how the information applies in everyday life.
Students learning for Assimilation demonstrate understanding of
the content and context of what they are learning to apply
knowledge and skills effectively to new situations. Students
learning for Association view their educational experience as being
organized around problems and themes rather than subject area
disciplines; students learn to transfer acquisition, application, and
assimilation of knowledge to new problem solving situations.
Dollar (1992) explains that applied learning involves student
controlled resources such as physical setting, materials,
facilities, time, money and outside expertise.
problem solving, reasoning and decision making.

Students learn
Students are

expected to be responsible, sociable, self-managing and
resourceful.

In Dollar's (1992) chemistry class the students use
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labs, classify and sequence data, form hypotheses, compare and
contrast properties as well as explain the application.

The applied

learning allows students to also learn to draw up proposals, write
business letters, conduct interviews, budget and schedule,
document research, confer with outside resources and work
together in groups.
According to Newmann and Wehlage (1993) there are five
standards of authentic learning. They are:

higher-order thinking,

depth of knowledge, connectedness to the world beyond the
classroom, substantive conversation and social support for student
achievement.
Higher-order thinking requires students to manipulate
information and ideas in ways that transform their meaning and
implication, such as when students combine facts and ideas in
order to synthesize, generalize, hypothesize, or arrive at some
conclusion or interpretation.

Manipulating information and ideas

through these processes allows students to solve problems and
discover new meanings and understandings (Newmann & Wehlage,
1993).
Depth of knowledge is when students make clear distinctions,
develop arguments, solve problems, construct explanations, work
with complex concepts and demonstrate understanding (Newmann &
Wehlage, 1 993).
Connectedness to the world measures the extent to which the
class has value and meaning beyond the instructional context in the
classroom.

A lesson gains in authenticity the more it is
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connected to the larger context within which the students live.
Instruction can be connected when students address real world
problems and use personal experiences as a context for applying
knowledge (Newmann & Wehlage, 1993).
High levels of substantive conversation is indicated by three
features:

1. There is interaction about the ideas or topics such as

making distinctions, applying ideas, forming generalizations and
raising questions.

2.

Sharing of ideas is demonstrated by

participants explaining themselves or asking questions in complete
sentences and responding to others. 3. The dialogue builds on
participants' ideas to promote improved collective understanding
(Newmann & Wehlage, 1993).
Social support for student achievement involves high
expectations, mutual respect, encouragement for risk taking and
inclusion of all students in the learning process (Newmann &
Wehlage, 1993).
Packer (1992) states that the most effective way to teach
skills is in the context of real-life situations and problems.
Educators must try to help students understand the information
they are learning in some real context (Palmer, 1992). What does
the "doing" of mathematics, history, science, art, language use look
and feel like in context?

What are the projects and other kinds of

synthesizing tasks performed by professionals, consumers, or
citizens (Wiggins, 1992). Unless students are able to recognize the
connections between and among various facts they learn in their
separate courses, they will not have an understanding of what was,
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what is, and what may be coming (Palmer, 1992). We must convey
the significant meanings embedded in or across content areas and
activities.

When we see relationships and patterns, isolation

diminishes and integration becomes meaningful (Crowell, 1989).
Interdisciplinary units enhance and enrich what students learn
(Willis, 1 994 ).

Students learn more, remember more, and are able

to apply their knowledge when teaching and learning is
interdisciplinary (Palmer, 1992).
Perkins and Blythe ( 1994) use an example of learning how to
roller-skate to create an analogy of how students learn for
understanding.

How do you learn to roller skate? Not just by

reading instructions and watching others.

You learn by skating, you

pay attention to what you are doing, capitalize on your strengths,
and work on your weaknesses. The same applies for understanding
a particular topic, actual engagement in activities that ask them to
generalize, find new examples, carry out applications and have
appropriate feedback to help them to perform better.
activities do not demonstrate understanding:

Most school

Rather, they build

knowledge or routine skills.
Understanding the principles for brain-based learning can
help us to reconceptualize teaching by taking us out of traditional
frames of reference and guiding us when selecting appropriate
programs and methodologies (Caine & Caine, 1 990).
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Crowell (1989) summarized the important principles of
brain-based approaches that help define the possibilities for
learning theory:
1. The brain processes and organizes many things
simultaneously.
2. Learning is a physiological experience and more than
just a mental exercise.
3. The brain organizes new knowledge on the basis of
previous experience and meaning.
4. Patterns of experience help determine the
significance of content.
5. The relationship between one's emotional state and
learning is critical.
6. We have a spatial memory system that retrieves
experience quickly and easily, which allows us to
recall holistic images.
7. Facts and skills that are not embedded in spatial
memory need more practice and rehearsal.
8. The brain responds to challenges, but is less
effective when threatened.
Costa and Garmston (1994) state that every event a person
experiences causes the brain to call up meaningful, related
information from storage. The more meaningful, relevant, and
complex the experience is, the more actively the brain attempts to
integrate and assimilate it into its existing storehouse of
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programs and structures.

Information that the brain has not

processed remains in memory for very short periods of time.
Merely experiencing or memorizing without acting on that
information commits it to short-term memory.

Finding a pattern

through comparisons, classifications, and causal, sequential or
hierarchical relationships forms or expands a structure in the
brain so that the information is available for application in
situations other than that in which it was learned.

Only when

comparisons are made, relationships drawn and connections built
will this information stay in long-term memory.
For students, learning by linking education to a clear and
achievable occupational path can lead to a potential job.

Learning

in context helps students gain skills and see the relevance of their
studies (Lerman, 1 994 ).

Students who learn in problem-based

learning classes exceed traditionally trained students in their
ability to integrate basic sciences with clinical assignments
(Asby, Asby, & Quinby, 1 993).

Collaboration

&

Partnerships

It takes a whole village to raise a child
African Proverb

Today, educators, parents, and business leaders agree that
curriculum must be enriched to expand both academic and
workplace opportunities for young people (Ritter, 1994/95).
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Perhaps the greatest breakthrough has been the growing
recognition that school reform requires the full commitment of all
partners to systematically change the way we approach education
in this country (Byrne, Constant, & Moore, 1 992). One single
system cannot do it alone.
According to Ritter (1994/95) between 1989 and 1991 the
number of our nation's school children who attended schools that
engaged in partnerships with businesses and communities
increased from 24 to 65 percent. This reveals that parents,
community members, teachers, administrators, business and
industry leaders, government workers and service providers
support building a unified vision with a more highly educated,
highly skilled citizenry.
State, local and private agencies will play a greater role in
training by offering more internships, apprenticeships,
pre-employment and training.

Business is taking on a greater role

in training and education by forming partnerships with schools
(Cetron, 1 994 ). The "partnership" component is a relationship
between schools, businesses and community.

Representatives of

businesses have a variety of avenues for participation, and they
take on a number of roles and responsibilities: they serve on a
steering committee that oversees the program; they help to
develop the technical curriculum and ensure its currency and
relevance to their field; they speak to classes, host field trips to
give students a perspective on the workplace; they act as mentors
in the field of training; they provide positive role models; and they
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provide job opportunities (Dayton, Raby, Stern, & Weisberg, 1992).
Businesses also provide authentic workplace problems to be
tackled in the school learning environment (Ritter, 1994/95).
It is essential that teachers, administrators, and school
support personnel be well-informed about what business
leadership values in their employees and translate succinctly to
their students how classroom skills and knowledge can
meaningfully be applied on the job (Ritter, 1 994/95). The teachers
profit from the extensive exposure to business that comes from
arranging jobs and monitoring students on site; they learn
first-hand about current practices, which makes their teaching
more focused and relevant (Dayton et al., 1 992).
Teachers, students in every grade, and employers offer
mutually beneficial perspectives, input, and resources that create
almost limitless methods for enriching academic learning and
vocationally applied skills (Ritter, 1994/9 5).

Summary

The research and literature summarized in Chapter Two
supported the following themes:
1. The future workforce will require that workers be
lifelong learners.
2. The "high performance workplace" employee will be
expected to have the ability to work as a member of a
team, problem solve and transfer knowledge and skill.
3. Applied learning which is authentic promotes
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higher-order thinking, greater depth of knowledge,
relevant information that be applied outside the
classroom, interaction and dialogue that builds on
ideas and offers social support and encouragement for
others.
4. Every experience causes the brain to access information.
The more meaningful, relevant and complex the
experience, the more actively the brain integrates and
makes connections to retain the information in
long-term memory.
5. Businesses have a great deal to offer education. They
provide accurate and authentic applications for
knowledge learned in the classroom and build
connections for students with various work-based
learning opportunities.

CHAPTER 3

Procedures of the Project
The purpose of this project was to develop an applied
learning health occupations program model that encompassed
interagency collaboration and partnership.

The formal partnership

in this project was established with the Tacoma-Pierce County
Health Department and the Bethel School District.

Initially the

model was designed for implementation in the Bethel School
District and eventually other school districts in the State of
Washington. To accomplish this purpose, a review of current
literature regarding the future workforce, applied learning and
partnerships between schools, business and the community was
conducted and related materials from inservice programs and
conferences was reviewed and assessed.
Chapter Three contains background information detailing:
1. Need for the project
2. Development of support of the project
3.

Planned implementation of the project

4.

Project Assessment

Need for the Project
As an Occupational Information Specialist and Diversified
Occupations teacher, the writer, Andrea L. Chapman, became
increasingly aware of the need for educational change. The
17
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writer's growing concern was over the students' lack of vision for
their own future, especially when it came to developing goals and
planning post-secondary education. Students seemed to have
difficulty understanding that they needed more than a high school
diploma to survive in the workforce of today and tomorrow.
The writer realized the ineffectiveness of traditional
teaching methodologies for many students and recognized the need
for teaching strategies that would build connections between what
was learned in school and how the information and skills would be
applied outside the school environment.

Recent research indicated

that students who "know" and "can do" are more likely to transfer
and problem solve using the learning. Teachers in the past have not
always made strong connections for students with the relevance of
what they were learning in school. There is a need for an
educational program that will help make these connections for
students. (APPENDIX A).
The writer became more involved with utilizing career
interest assessments, learning style inventories and career paths
to help students, grades 10-12, develop goals and plans for after
high school graduation. (APPENDIX B & C). The same information
should be made available to all students when they are registering
for classes.

Students would then be building on their interests and

recommended classes within a chosen career path.
The Bethel School District is in a rural community that has
many small businesses. The writer recognized the need to work

)

collaboratively with businesses and form partnerships so students
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and teachers would have accurate information on how disciplines
would connect with what industry wants in an employee.
The writer was familiar with the increasing number of health
occupations related training and employment opportunities in the
area.

A positive employment outlook for health related careers

was an integral part of the decision to pilot the new program. The
search for accurate, current information regarding
post-secondary opportunities, future employment, preparing
students for the future workforce and lifelong learning were key
considerations in the development of the program.
The writer saw an opportunity to incorporate the
development of a Secondary Education Model of an Applied Learning
Health Occupations Program into her graduate studies at
Central Washington University.

Development of Support for the Project
The writer conferred with Karen Hanson, the principal of
Challenger High School in the Bethel School District.

Ms. Hanson

was very supportive of the Applied Learning Health Occupations
Program and felt that it would be of great benefit to secondary
students. Ms. Hanson agreed to pilot the program 1 993-1 994 on the
Challenger-Satellite campus.

(APPENDIX D).

The writer would be

responsible for designating the students that would participate in
the pilot program, provide guidance and counseling for students and
provide instructional support for the Registered Nurse contracted
from the Tacoma-Pierce County Health Department.
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Marilyn Ash, the Executive Director of Applied Learning in the
Bethel District, was also very supportive of the project and
felt it would coincide with the direction the district and state
were going for Vocational/Technical Education.

Ms. Ash agreed

with forming a partnership with the Tacoma-Pierce County Health
Department and agreed to financially support the development of
the program and the Registered Nurse from the Health Dept. to
teach the program. (APPENDIX E). Ms. Ash also agreed that the
writer would be available to assist the Registered Nurse in
developing the curriculum, coordinating practicum experiences,
building additional interagency connections and working with
school district nurses.
Peggy Zurfluh, a Health Occupations Advisory Board member
and former Tacoma-Pierce County Health Department employee,
would work with the writer to present the program partnership
proposal to Dr. Federico Cruz-Uribe, Director of the Tacoma-Pierce
County Health Department. After presenting the proposal,
Dr. Cruz-Uribe, Peggy Zurfluh and the writer discussed the benefits
of establishing a partnership between the Bethel School District,
the Tacoma-Pierce County Health Department and the secondary
students within the district.
partnership.

Dr. Cruz-Uribe agreed to the

The details of the partnership contract, party

responsibilities, schedule, and vocational certification would be
worked out between the Tacoma-Pierce County Health Department
Personnel Department and Andrea L. Chapman. (APPENDIX F).

)
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The nurse selected for the position was Carol Buchholz.
Planned

Implementation

of the

Project

The planned implementation would be Fall 1 993 at the
Challenger High School-Satellite site.

There would be 20

secondary students enrolled in the two hour block, five days a
week for 180 days a year.

Priority would be given to students on

the Challenger-Satellite campus and then to students from the
other high schools until the program was full.
Throughout the year the instructor, Carol Buchholz and the
writer would be expected to periodically provide progress reports
to the Health Occupations Advisory Board, the Bethel School Board
and the Tacoma-Pierce County Health Department.

The writer

would also share information on the pilot program during
presentations and conferences.
If the program is successful, there will be an Applied
Learning Health Occupations Program at each of the main high
schools in 1994-1995.

Project

Assessment

During the 1993-94 school year Marilyn Ash, Executive
Director of Applied Learning, sent a letter to the Tacoma-Pierce
County Health Department explaining how pleased she was with the
program, the nurse's instruction of students, and the partnership.
(APPENDIX G).
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The writer was responsible for sending a report to the Bethel
School Board at the end of the 1 993-94 school year. (APPENDIX H).
This report emphasized the different opportunities students were
able to have in the Health Occupations Program. The report
discussed what some of the students were going to do for postsecondary education and why the program was successful.
Due to the success, it was decided that the program would be
expanded to both Bethel High School and Spanaway Lakes High
School in the 1994-95 school year. (APPENDIX I). At the end of the
1994-95 school year, all Health Occupations Program students
were surveyed and a written report was given to the Bethel School
Board and the Curriculum Review Team. (APPENDIX J). The overall
program survey results were very positive and the school board and
Curriculum Review Team agreed that the program was valuable for
students and should remain as part the Bethel School District's
class offerings and be available to all interested high school
students. (APPENDIX K).

CHAPTER 4
THE PROJECT

The Secondary Education Model of an Applied Learning Health
Occupations Program, which was the subject of this project, has
been presented in Chapter Four.

Seven sections provide specific

information about the project and the last section has examples of
applied learning activities.
These sections include:
1 . Introduction
2. Group Culture
3. Curriculum Development
4. Coordinating with other Teachers
5. Student Readiness
6. Establishing Practicum Experiences
7. Curriculum Guide
8. Applied Learning Activity Examples
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SECTION 1:
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Introduction
The Secondary Education Model of an Applied Learning Health
Occupations Program was designed as a two hour block class, five
days a week for 180 days a year. Students were selected based on
their career interest surveys and their general interest in health
related occupations.

Students attended from three different

campuses, Challenger High School, Challenger-Satellite and Bethel
High School.
The program required planning, training, coordinating,
assessing and revising.

This was done continuously while

developing applied learning curriculum, working with staff on an
interdisciplinary approach, connecting with district nurses,
service providers and the community for practicum sites.
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SECTION 2:
GROUP CULTURE

P-5

Group Culture
Students were selected for the Applied Learning Health
Occupations Program based on their career interest surveys,
general interest in health careers and referrals from the
Occupational Information Specialist at Challenger High School,
Challenger-Satellite and Bethel High School. The twenty students
worked together for two hours a day, five days a week for 1 80 days
a year. A strong sense of being members of a team was needed.
The first week of classes was spent getting to know themselves,
each other, developing a code of cooperation for the group and doing
a self-assessment to develop a plan for learning strategies that
would assist them in the program.
It was also important for the students to share why they
were in the program and their goals.

Students did a project which

included an essay on why they enrolled in the Health Occupations
Program. They shared this information with the class.

By the end

of the first week, the group was more comfortable with each other,
had become a team and had developed some strategies to promote
their success in learning.
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SECTION 3:
CURRICULUM

DEVELOPMENT
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Curriculum

Development

The curriculum was developed to include concepts,
integration of disciplines and applied learning.

Each of the units

had applied learning activities and used performance assessments
to demonstrate understanding by students being able to apply the
information and skills they had learned. At the conclusion of each
unit, there was an informal evaluation process between the writer
and the nurse that included reviewing teaching strategies, revising
the content and concepts and thinking about potential connections
in the community for the next year. I have included samples of
applied learning unit activities that utilized the three components,
content that built on previous information learned to create
connections with new knowledge, integration of disciplines and an
applied learning activity or performance assessment.
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SECTION 4:
COORDINATING WITH OTHER TEACHERS
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Coordinating with other Teachers
The program was designed to have an interdisciplinary
approach. Teachers were encouraged to work together on
coordinating curriculum and activities in order to reinforce and
support student learning in all programs, an example would be the
writing of essays. The teachers agreed upon a specific format to
be used for all essays they required of students. This provided
consistency for both students and teachers as well as reinforcing
the importance of being able to transfer the students' knowledge
and skill to other situations.
One of the teachers that was an integral part of this process
was John Zurfluh, the head teacher at Challenger-Satellite.

The

Challenger-Satellite school is held in a house that has been
remodeled by the district. This is where the Applied Learning
Health Occupations Program was piloted. The benefits to having
the program piloted on this site were the ease at which changes
were made in the block of time scheduled for the class and the
smallness of the staff, so integration and coordination were fairly
easy to implement.
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SECTION 5:
STUDENT READINESS
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Student

Readiness

It was important for students to see the connections between
what they were learning in class and how this would be applied in
the health care industry.

Students had career related information

and activities integrated throughout the units.

The activities

included career exploration through guest speakers, field trips,
employee interviews, visiting with post-secondary training sites,
job shadows and doing applied learning activities that were
authentic to those performed in the health care field.

Students

needed to be ready to gather information through dialogue or
observations and demonstrate that they were ready to accept the
responsibility of participating in off-campus activities.
As students were progressing through the program, they were
expected to participate in a variety of work-based learning
experiences that we wanted them to do before they did formal
practicums.

A Pre-Practicum Rubric with descriptive criteria to

ensure student readiness was developed. (APPENDIX L). Students
needed to be at the competent level in all areas in order to be
placed. There was space on the back for additional comments to be
made regarding special concerns or circumstances that might
affect the success of the work-based learning experience for the
student, mentor and teacher.
Students were also required to have completed three
certifications before practicums were established.
P-1 2

The first

certification was First Aid/CPR for Health Care Providers.

The

other two were HIV/AIDS Certification for Health Care Providers
and Red Cross Certification to be a Blood Pressure Screener.
Student readiness criteria had to be set before students were
allowed to go off-campus for job shadows or any other work-based
learning experience.
When students were competent in the Pre-Practicum Rubric
and had the necessary certifications, they were placed in
work-based learning experiences and practicum sites.
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SECTION 6:
ESTABLISHING

PRACTICUM
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EXPERIENCES

Establishing

Practicum

Experiences

To establish work-based learning and practicum sites a
student survey was given to indicate the specific health occupation
areas they were interested in for placement.
instructed to list their first three choices.

Students were
It was understood that

it was important for them to have a variety of different
experiences.
After the survey was completed I tried to find as many
placements as possible within close proximity of the school
because students' lack of transportation was a concern. To
establish sites, I visited with the managers/owners/employers and
discussed our program and the need for student placement sites. I
explained that there would be school support for supervision when
necessary. I also discussed the guidelines to be followed for the
benefit of all parties involved. (APPENDIX M). Some of the
placements for students were made through the Tacoma-Pierce
County Health Department and connections with Tacoma General
Hospital and Good Samaritan Hospital.
Intra-district sites were established by working with
John Naegele in the Bethel School District Instructional Support.
Mr. Naegele invited me to attend one of the nurses' meetings in the
district to explain the program and describe how it could assist
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them with their yearly health and vision screenings at the
elementary schools. The nurses agreed to provide training for the
students and screening opportunities the following year.
Another intra-district connection was established in
teachers' classrooms at the elementary level. The Applied Learning
Health Occupations Program students were invited in to
demonstrate how to take blood pressure, let elementary students
listen to their heartbeat and talk about safety. These connections
were very positive experiences and will grow in number, next year.
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SECTION 7:
CURRICULUM
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GUIDE

A Secondary Education Model of an Applied
Learning Health Occupations Program
Curriculum Guide
Curriculum

Number of Hours

Unit 1
Team Building

8 hours

Who Am I?
Our Commonalities & Differences
Affinity Diagram-Code of Cooperation
Discovery Wheel

Unit 2
36 hours

Infection Control
Anatomy & Physiology
Disorders of ...
Medical Terminology
Introduction to Microbiology
Concepts of Asepsis
Cross Contamination/Cleaning
Handwashing
Isolation Techniques
Universal Precautions
Immunizations
HIV-Aids Certification
(Will be adding Food Handlers Card)
Related Careers
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Unit

3
20 hours

Patient Care
Legal/Ethics
Confidentiality
Patient Rights
Healthcare Systems
Communication Skills
Medications
Charting/Medical Observations
Unit 4

12 hours

lntegumentary System
Anatomy & Physiology
Disorders of ...
Medical Terminology
Temperature Control
Taking Temperatures
Related Careers
Unit

s
12 hours

Muscles
Anatomy & Physiology
Muscle Teams
Disorders of ...
Medical Terminology
Related Careers
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Unit 6
Skeletal

12 hours

Anatomy & Physiology
Disorders & Abnormalities of ...
Medical Terminology
Related Careers

Unit 7
Cardiovascular (Circulatory)

22 hours

Anatomy & Physiology
Heart, L'1Jngs, Blood Vessels, Blood Cells
Taking Pulse & Blood Pressure
Red Cross Certification
Charting
Disorders & Prevention of ...
Medical Terminology
Related Careers

Unit 8
First Aid/CPR Certified

30 hours

Safety-General
Safety-Fire
Disaster & Earthquake
First Aid Kits for School & Personal
Body Mechanics/Lifting & Transfers
Related Careers
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Unit

9

Respiratory (Cardiopulmonary)

14 hours

Anatomy & Physiology
Disorders of ...
Infectious & non-infectious
Medicat Terminology
Physics of Breathing
Vital Signs
Taking Respirations
Related Careers
Unit 1

o

Medical Research

10 hours

Define
Scientific Method
Developing a Study
Data Collection & Analysis
Statistics
Related Careers
Unit 11
Human Growth & Development

20 hours

Anatomy & Physiology of Reproductive
Disorders of ...
Genetics & Birth Defects
Medical Terminology
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System

Pregnancy, Fetal Development & Complications of Delivery
Anesthesia
Developmental Stages-Denver Screenings
Working with Small Children
Aging, Death & Dying
Related Careers
Unit 12
Nervous

28 hours

Anatomy & Physiology
Disorders of ...
Cell Theory
Medical Terminology
Senses
Vision Screening/How does hearing occur?
Eye Dissection
Related Careers
Research Project
Paper & Presentation

Unit 13
Digestive-Urinary-Endocrine

24 hours

Anatomy & Physiology
Disorders of ...
Medical Terminology
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Nutrition/Special Diets/Feeding Patients
Intake & Output
Lab Tests
. Related Careers
Unit 14
Career Exploration & Job Skills

22 hours

Goal Setting
Leadership
Responsibility
Attitude
Team Player
Communication Skills
Job Application, Interview & Appropriate Dress
(Careers is also integrated throughout the program.)

Practicum

90 hours

Hours

360 Total

P-23

SECTION 8:
APPLIED LEARNING ACTIVITY EXAMPLES
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Applied

Learning

Curriculum

Worksheet

Name of Unit: Team Building
Name of Lesson/s: Our Commonalities & Differences
Other Disciplines & Concepts Involved: Interpersonal
Communication, Understanding Diversity
Information

Previously

Taught: Introductions and ice breaker

activities
Br~ef Description

of Applied

Learning

Activity: Students

fill in the different squares on the worksheet for themselves.

Next

they try to find other students who have the same answer written
in a corresponding square. If a match is found, the students sign
their names to the other person's square. After everyone has found
as many matching signatures as possible, the group comes back
together. The teacher asks how many had all sixteen squares
signed? How many had fifteen squares signed? How many had
fourteen squares signed? This is done until no more hands are
being raised.

The group then discusses how commonalities and

differences are the strength of a team because we have the whole
team's strengths to build on and the whole team's differences to
help us think of new ideas and solutions to a problem. List as a
group on the board, all the strengths of the Applied Learning Health
Occupations Program team.
Resources

needed: Our Commonalities & Differences activity

sheet.
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Our Commonalities & Differences
Kind of animal
that describes
you.

Birthday
Month

Last movie
you've seen.

Favorite music
group.

Your dream
car.

Sport you most
enjoy watching.

Your height.

An adult you
really admire.

The length of
time you take
In the shower.

Your favorite
cartoon.

Something you
were afraid of
when you were
little.

Number of teeth
that show when
you smile.

Your first choice
in breakfast
cereals.

Your middle
name.

Your pet
peeve.

Your favorite
subject to
study.
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Applied

Learning

Curriculum

Worksheet

Name of Unit: Team Building
Name of Lesson/s: Affinity Diagram-Code of Cooperation
Other Disciplines &

Concepts Involved: Interpersonal

Communication, Decision Making
Information

Previously

Taught: Definition and Purpose of a

Code of Cooperation
Brief Description

of

Applied

Learning

Activity: Students

will learn how to use the Affinity Diagram Process to decide what
the Code of Cooperation should be for the Applied Learning Health
Occupations Program.
Resources

needed: White board or large piece of butcher paper,

Instructional sheet-Affinity Diagram Process, 3 11 x 3 11 sticky notes.
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Affinity Diagram

Process

The Affinity Diagram is an data collection method which
allows groups of people to identify and categorize ideas.

It is used

in teams when there is a need for a non-judgmental process to
collect and categorize ideas.

The strengths of the Affinity

Diagram are that everyone has a chance to contribute, all ideas
have equal weight and ideas are able to be grouped according to
their natural categories.

In the end the team should be able to

draw conclusions about the categories established.
Step

by

Step Process

1. A topic or question is chosen and clearly stated.
2.

All teams members silently, brainstorm ideas related to
the topic or question. Members write each of their ideas
on a sticky note. Ideas should be stated briefly and
clearly.

3. Team members randomly place their sticky notes on
the white board, butcher paper or flip chart.
Members need to be able to view all of the ideas.
4. After everything is posted, the next step is for people to
group the ideas into similar categories. This is done
silently.
5. The team discusses the different groupings and gives
each grouping a title that summarizes the ideas
within that category.
6. The team draws conclusions and decides on the next step.
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Applied
Name of Unit:

Learning

Curriculum

Worksheet

Infection Control

Name of Lesson/s: Asepsis & Handwashing
Other Disciplines & Concepts Involved: Health, Problem
Solving
Information

Previously

Taught: Infection Control, How

Pathogens are Spread, Contamination, Isolation Technique
Brief Description

of Applied

Learning

Activity: Students

develop a handwashing procedure for the restroom facilities at
Challenger-Satellite to prevent cross contamination.

The

procedure, after tested, would be posted in the restrooms.
Students then practice handwashing technique using the
Glo-Germ Kit. The Glo-Germ Kit has a solution that students use on
their hands. The students practice handwashing technique and
assess how well they've done by putting their hands under this
special light that is part of the kit.

If they've done well on their

handwashing technique and procedure, there should be no visible
particles left when they place their hands under the light or shine
the light on the faucet handles. When the students have passed
their own test, they can help others.

Students could also take this

activity into the elementary classroom.
Resources

needed: Handwashing procedure as recommended by

the Tacoma-Pierce County Health Department, Glo Germ Kit
available through, Glo Germ Company, P.O. Box 537, Moab, Utah
84532 or call 1-800-842-6622.
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Applied

Learning

Curriculum

Worksheet

Name of Unit: Cardiovascular & Respiratory Systems
Name of Lesson/s: Blood Pressure Clinic
Other Disciplines &

Concepts

Involved: First Aid/CPR,

Math-Graphing, Science-Data Collection, Interpersonal
Communications, Patient Rights-Confidentiality
Information

Previously

Taught: Cardiovascular System,

Respiratory System, Patient Rights, All Aspects of an Industry
Brief

Description

of

Applied

Learning

Activity: Students

will set up a one day Blood Pressure Clinic at Challenger High
School.

Students will be responsible for setting up the site,

signing up for shifts and taking care of All Aspects of doing the
project.

As a class they will discuss and answer the different

sections of the All Aspects activity sheet and allocate who will be
responsible for each task.

Students will collect data from the

participants who sign the Consent & Release Statement form.
Resources

needed: All Aspects activity sheet, Health

Occupations Blood Pressure Screening Consent & Release
Statement, Graph Paper, miscellaneous pamphlets on Blood
Pressure.
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All

Aspects

All Aspects of Setting up a Blood Pressure Clinic includes:

Planning-

Management-

Finances-

Technical & Production-

Philosophy-

Labor Issues-

Health & Safety Issues-

Environmental Issues-

Population/Customer Served-

A variety of perspectives from parents, students,
community, businesses and teachers-
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Health

Occupations-Blood Pressure Screening
Consent & Release Statement

I consent to participate in this Blood Pressure Screening
Program.

I release the Bethel School District, its employees and

students from any and all liability arising from or in any way
connected to this screening. I understand that:
1. The results of the screening will be kept confidential.
2. The results of the screening are to be considered
preliminary only and are in no way conclusive.
3. The responsibility for obtaining a medical examination
to confirm or treat high blood pressure, and my risk for
heart disease is mine and not the organizations
associated with the screening.
4. I further consent to the use of general aggregate
information, which does not specifically identify me or
my case, for statistical investigation by students in the
Bethel School District Health Occupations Program.

Signature

Date

Printed Name
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CHAPTER 5
Summary, Conclusions and Recommendations

Summary
The purpose of this project was to develop an applied
learning health occupations program model that encompassed
interagency collaboration and partnership.

The formal partnership

in this project was established with the Tacoma-Pierce County
Health Department and the Bethel School District.

Initially the

model was designed for implementation in the Bethel School
District and eventually other school districts in the State of
Washington. To accomplish this purpose, a review of current
literature regarding the future workforce, applied learning and
partnerships between schools, business and the community was
conducted and related materials from inservice programs and
conferences was reviewed and assessed.
Conclusions
Conclusions reached as a result of this project were:
1. The workforce of tomorrow will need to have
higher-order thinking skills and be able to apply them to
unfamiliar situations.
2. In order for the brain to access information to be used in
any given situation, information needs to be connected in
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a way that makes the learning meaningful.
3. An interdisciplinary approach creates connections for
students between what is learned in the Applied
Learning Health Occupations Program and how it is
applied to other high school classes, post-secondary
education and real-life.
4. The Applied Learning Health Occupations Program helps
students focus on career opportunities and encourages
them to pursue post-secondary education.
5. Working with interagency and business partnerships
provides students with current information and
authentic work-based learning experiences.
6. It will take the collaboration of business, school, family
and community to educate the children for the world of
tomorrow.
Recommendations
As a result of this project the following recommendations
have been suggested:
1. Students need to have opportunities in school to work
cooperatively together to do problem solving and other
higher-level thinking skills.
2. All learning in school should be relevant and connected to
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real-life situations through careers, personal
experiences, authentic applications and performance
assessments.
3. An interdisciplinary approach needs to be used whenever
possible, so that students understand how content areas
are related to each other, post-secondary education and
real-life.
4. Students need to have programs that integrate the career
opportunities and encourage students to explore and pursue
post-secondary education.
5. lnteragency and business partnerships should be a part of
all educational programs.
6. Educational programs need collaborate with business,
family, community and schools to prepare students for the
future workplace.
7. Given the success of the Applied Learning Health
Occupat~ons Program at the Challenger-Satellite
location, the two main high schools have started their
own programs.
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BEfHE. SCHOOL DISTRICT #403

Pilot Curriculum Planning Guide
COURSE TITLE:

Health Occupations-Core & Health Care Delivery-Subcore

COURSE DESCRIPTION:
-The Health Occupations program assists students in developing those skills
identified by the health industry as being essential to successful articulation into
post-secondary institutions and employment in health occupations.
-The program will provide employability training along with focused attention on
health competency development.
-The program follows the State Health Occupations Curriculum Guidelines for 180
hours Basic Core and 180 hours of academic/practicum experience in the Health
Care Delivery Subcore.
·

CONTENT OBJECTIVES:
-To provide a variety of basic health academic/vocational (applied) knowledge and
skills that can build connections through articulation with post-secondary, 13 and
14 years and a 4 year college path.
-To provide an integrated program to assist students in understanding how
concepts, knowledge and skills learned in the program are connected with
information they learn in their other classes ie. anat/phys. as well as how it is used
in the -health care industry through a practicum experience arranged with the
school Work-Based Learning Coordinator.

RELATIONSHIP OF COURSE OBJECTIVES TO LEARNER OUTCOMES COVERED IN
THE COURSE:
-The program is taught through an integrated approach which connects with the
Bethel's Learner Outcomes: Resources, Systems, Connections, Personal,
Interpersonal, Thinking Skills and Technology.

DESCRIPTION OF HOW THE SUBJECT AREA(S) SPECIFIC CORE ESSENTIAL
LEARNINGS /FRAMEWORKS WILL BE COVEREP IN THE COURSE:
-The Health Occupations program works with all the Vocatiohal Core Essential
Learnings: Career Development, Technology, Communication, Responsibility &
Ethics, and Problem Solving.
-It also addresses the Science Core Esseqtial Learnings of: Science as Inquiry ,
Science Applied through Technology, Informed Citizen, Science using Logic &
Creativity, Patterns, Interrelationships, Systems & Harmonies and Uses Models.
-The curriculum that was developed originally is now being worked into Bethel's
Learner Outcomes and Bethel's Unit Development.
-All unit areas hav~ performance assessment, relevancy, emphasize process and
show how this information would be used in the health field as well as other aspects
of a student's academic career and personal life.

K-14 ARTICULATION PLAN (if applicable):
-We are currently working on an articulation agreement with Clover Park
Technical College, Tacoma Community College, Bates Tecnical College and Pierce
Community College.
-It has been decided through PROTEC, which included secondary & post-secondary
instructors, business representatives and district administrators that Health
Occupations Core & Subcore secondary programs would be articulated school

10 specific post-secondary

program,

-Assessment of secondary students for placement and credits in post-secondary
programs would be the responsibility of the post-secondary institution.

APPENDIX B:
HEALTH & HUMAN SERVICES CAREER PATH
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* FOOD PROCESSING
* TEXTILE & APPAREL
* FOOD SERVICE
* HEALTH SERVICE
* SOCIAL SERVICE
* PERSONAL CARE
* PROTECTIVE

I.

HEALTH &
HUMAN SERVI(

ENTRY
High School or Vocational
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Commercial Fisher
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Kitchen Helper
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Food Service Worker
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APPLICATION OF
TECHNOLOGY
Students will choose and use appropriate technology and materials to produce
a quality finished product.

COMMUNICATIONS
Students will use technical and nontechnical skills to communicate in the
world of work, school, family, and community.
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RESPONSIBILITY & ETHICS
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school, family and community.
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for solving problems and making
decisions related to real life issues. Students will use both critical and creative
thinking skills within this process.
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tional Required Graduation Courses:

Additional Required Graduation Courses:
l Sem Science
Occupational Education

Careers

Public Speaking
Algebra
Animal Science
Integrated Math
Environmental Resources
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2 Sem P.E.
2 Sem Fine Arts

Careers

Recommended Courses:
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tional Education

2 Sem P.E.
2 Sem Fine Arts
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C.A. 2

Business Communications
Computer Applications
Principles of Tech.
Personal Relations
Nutrition/exercise

Keyboarding
2 yrs. Foreign Lang.
Anatomy & Physiology
Psychology
Teacher Seminar

3 yrs. Math
Humanities
Physics
Integrated Math
Health Occupations

3 yrs. Science
Art
Parenting
Pre-calculus
Personal Relations
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See Arts and Communication
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se occupationequipment to
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4300 FOOD PROCESSING OCCUPATIONS
4324 Bakers
4326 Meat Cutters

4328 Commercial Fishers
4348 Cannery /Food Processors

4400 TEXTILE AND APPAREL OCCUPATIONS
4442 Fashion Designers
4446 Seamstresses and Tailors

4448 Sewing Machine Operators
4464 Laundry and Dry Cleaners

7800 FOOD SERVICE OCCUPATIONS
7824
7826
7848
7852

Chefs
Fry Cooks
Food Service Workers
Bartenders

7854
7856
7884
7888

Waiters and Waitresses
Flight Attendants
Kitchen Helpers
Buspersons

8100 HEALTH SERVICE OCCUPATIONS

in-verbal comon individual

technical writther documen-

th others that

8112 Physicians
8122 Chiropractors
8124 Pharmacists
8125 Occupational Therapists
812 7 Physical Therapists
8128 Speech Pathologists/Audiologists
81 31 Veterinary Technicians
8132 Veterinarians
81 34 Optometrists

8142
8152
8158
8162
8164
8168
81 76
8181
81 86

Dentists
Dental Hygienists
Athletic Trainers
Registered Nurses
Licensed Practical Nurses
Emergency Medical Tech.
Dental Assistants
Pharmacists' Assistants
Medical Assistants

8400 SOCIAL SERVICE OCCUPATIONS

cal and legal)

independently
nd quickly to
risis related.
eatively and
ocial and tech-

t

•SELOR
plies with all
mendments.

84 l l Mental Health Counselors
8416 School Counselors
84 l 8 Caseworkers
8432 Lawyers
8433 Paralegals
8434 Psychologists
8436 Clergy
8446 Sign Language Interpreters
8449 Child Care Workers

8451
8452
8454
8455
8456
8459
8465
8486
8492

Kindergarten Teachers
Vocational Teachers
University and College Teachers
Elementary Teachers
Secondary Teachers
Special Education Teachers
Teachers' Assistants
Recreation Leaders
Librarians

8600 PERSONAL CARE OCCUPATIONS
8622 Barbers
8624 Cosmetologists
8632 Funeral Directors/Embalmers

8641 Massage Therapists
8642 Fitness Consultants
8672 Animal Caretakers

9400 PROTECTIVE SERVICE OCCUPATIONS
9414 Law Enforcement Officers
9419 Correctional Officers
9422 Park Rangers and Naturalists

9426 Fire Fighter
9476 Security Guards
9477 Store Detectives
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Additional Required Graduation Courses:
l Sem Science
Occupational Education

2 Sem P.E.
2 Sem Fine Arts

Careers

Recommended Courses:
Drafting
Electronics
Applied Math
Biology
Personal Relations

Conservation/wild life
Animal Science
Carpentry
Algebra
Integrated Math

CAREER DEVELOPMENT
Students will develop self knowledge,
career information, planning skills, job
skills, and an understanding of the
interrelationship of life roles.

a balance of personal, ca
goals. progress toward a
a School To Work Transit
the impact of a career
lifestyle.
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11th
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When I graduate
school, I will dem,
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COM,tETE D

Electronic Assembler
Hatchery Worker

Keyboarding
Art
Principals of Tech
Greenhouse
Electronic Math

APPLICATION OF
TECHNOLOGY
Students will choose and use appropriate technology and materials to produce
a quality finished product.
COMMUNICATIONS
Students will use technical and nontechnical skills to communicate in the
world of work, school, family, and community.

RESPONSIBILITY & ETHICS
Students will apply and demonstrate an
understanding of responsibility, ethics,
and diversity in the world of work,
school, family and community.

I

PROBLEM SOLVING

N
G

Students will use the planning process
for solving problems and making
decisions related to real life issues. Students will use both critical and creative
thinking skills within this process.

s

the ability to choose, us1
troubleshoot tech no log ica
tools.

the ability to use and int
writing, documents, syrr
and blueprints .
the ability to coordinate
cate with team members
goals. the most effective
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practice related to the er
economy.
the ability to research dat
responsibly.
respectful interaction
populations.

the use of scientific mett
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implement an appropriatt
the ability to monitor and a,
solution as it affects the r
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CAREER SPECIALIST OR GUIDANCE COUI
*********
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,nal Required Graduation Courses:

Additional Required Graduation Courses:

1ce
al Education

l Sem Science
Occupational Education

2 Sem P.E.
2 Sem Fine Arts

nended Courses:
Math
ce

Public Speaking
Geometry
First Aid
Personal Relations
Fabrication

Careers

Keyboarding
Psychology
Animal Science
Business Comm.
Computer Applications
Principles of Tech
Manufacturing

2 Sem P.E.
2 Sem Fine Arts

Recommended Courses:
Keyboarding
2 yrs. Foreign Language
Electronics
Public Speaking
Psychology

3 yrs. Math
Humanities
Health Occupations
Personal Relations
Pre-calculus

Careers
Integrated Math
3 yrs. Science
Anatomy& Physiology
Physics
Drafting
Cultural Diversity

ENGINEERING &
SCIENTIFIC
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WASHINGTON OCCUPATIONJ
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When I graduate from high
school, I will demonstrate ...

C
0
R
E

E

s
s

E

CAREER DEVELOPMENT
Students will develop self knowledge,
career information, planning skills, job
skills, and an understanding of the
interrelationship of life roles.

APPLICATION OF
TECHNOLOGY
Students will choose and use appropriate technology and materials to produce
a quality finished product.

N

T

COMMUNICATIONS

I
A

Students will use technical and nontechnical skills to communicate in the
world of work, school, family, and community.

L
L
E
A
R
N
I
N

G

s

RESPONSIBILITY & ETHICS
Students will apply and demonstrate an
understanding of responsibility, ethics,
and diversity in the world of work,
school, family and community.

PROBLEM SOLVING
Students will use the planning process
for solving problems and making
decisions related to real life issues. Students will use both critical and creative
thinking skills within this process.

a balance of personal, career, and family
goals. progress toward a Career Path.
a School To Work Transition plan.
the impact of a career choice on my
lifestyle.

the ability to choose, use, maintain, and
troubleshoot technological equipment and
tools.

the ability to use and interpret technical
writing, documents, symbols, graphics,
and blueprints.
the ability to coordinate and communicate with team members to accomplish
goals. the most effective technology to
communicate.
the ability to use fair, and legal work
practice related to the environment and
economy.
the ability to research data and resources
responsibly.
respectful interaction with diverse
populations.
the use of scientific methods and mathematical skills to identify, design and
implement an appropriate solution.
the ability to monitor and adjust the chosen
solution as it affects the related systems.

FOR MORE INFORMATION SEE YOUR
CAREER SPECIALIST OR GUIDANCE COUNSELOR
*********
Bethel School District is an Equal Opportunity Employer and complies with all
federal rules and regulations including Title IX of the 1972 Education Amendments.

2300 MATHEMATICS AND COMPUTING
2332 Mathematicians/ Statisticians
2353 System Analysts

2354 Software Engineer
2356 Computer Operator

2400 ENGINEERING AND DESIGN
2411
2412
2418
2421
2422
2423
2424

Engineers
Aerospace Engineers
Chemical Engineers
Civil Engineers
Electrical/Electronic Eng.
Computer Engineers
Industrial Engineers

2428 Mechanical Enginee
2451 Engineering Techni
2464 Architects
2471 Surveyors
2472 Surveyors' Helper
2484 Drafters
2491 Interior Designers/D

2600 INSPECTING
2612 Biological Scientists
2625 Chemists
2627 Physicists & Astronomers
2631 Earth Scientists
2641 Agricultural Scientists
2645 Soil Conservation Aides
2653 Medical Lab Technicians
2654 Health Technicians
265 5 Dental Laboratory Tech.

2656
2661
2666
2668
2671
2672
2682
2683
2693

Opticians
Radiologic Technol,
EKG Technicians
Respiratory Therap1
Building Inspectors
Quality Control lns 1
Environmental Heal
Pollution Control T1
Laboratory Testers

4100 AGRICULTURE & NATURAL RESOURC
4124
4126
4127
4128
4142

Foresters
Fish and Wildlife Specialists
Hatchery Workers
Forestry Technicians
Nursery Workers

5624
5626
5664
5671

Lineperson
Electricians
Broadcast Technicians
Electronics Technicians

4144 Groundskeepers & La
4146 Floral Designers
4164 Farmers and Ranch,
4166 Farm and Ranch Ha
4168 Seasonal Farm Labc

5600 ELECTRICITY AND ELECTRONICS

5672 Electronics Tech.-Ai
5673 Electronics Tech.-C1
5686 Electronics Assemb
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A PARTNERSHIP BETWEEN

THE HEAL TH OCCUPATIONS

STUDENTS WILL HA VE THE
OPPORTUNITY TO:

Assists students in Career
Development th,-ough shadow-

Explore health ca,-e ,-el ated occupations

ing expe,-iences and creating

TACOMAPIERCE COUNTY
1-EALTH DEPARTMENT

&

BETHEL PUBLIC

connections with technical

Lea,-n patient car-e

and community colleges.
Learn anatomy and
lnteg,-ates academic and

physiology

vocati ona 1-techn i ca I education th,-ough applied lea,-ning
and teaching techniques.

Learn interpersonal
communication skills

SCHOOLS
Encour-ages School-to-Wo,-t
T,-ansition thr-ough pr-actical/
clinical exper-iences in the
community.

Earn Red Cr-oss Blood Pressure Screener- cer-tification
Earn Industrial Fir-st Aid
and Health Care P,-ovider-/
CPR
learn professional ism and
ethics
Participate -in shadowing
and practical/clinical exper-iences in the community.
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October 1993

CAREER PAIEIS:

Volume Ill Number 3

NEW FACES-NEW TECH-PREP PROGRAMS

TV/VIDEO PRODUCTION (Arts and Communication Path)

HEALTH OCCUPATION (Health and Human Se,vices Path)

Brian Martin is the new TVNideo Production vocational teacher for
Spanaway Lake High School. He has received his vocational certification with his hours on the job for a television studio. Last spring, Brian
and I worked with Clover Park Technical College to coordinate their
TV Production competencies with this new program. The students in
Brian's first period class use the studio to produce the morning news for
SLHS and the second period production class is busy learning video
production skills for future projects.
Tim Sullivan, Diversified Occupations
teacher for Spanaway
Lake High School, is
working with the many
students who have
jobs. His background
of varied occupations
has prepared him for
this position along with
ITP A student summer
job placement experience. We are excited to have Tim building a true
"school to work transition" program through co-op work experiences. He
is working closely with Antle Chapman who has expertise in this area.

Carol Buchholz, RN, has arrived to begin curriculum development
and a two-hour health core class at Challenger High School. Carol is
a nurse with the Pierce County Health Department. She will be working
with Ande Chapman on the development of a course that is focused
on Bethel's learner outcomes, state health curriculum competencies,
and partnerships with the Pierce County Health Department. Second
semester, Carol will be adding a two-hour class for students at SLHS.
A team of other SLHS teachers will work closely with Carol in the
development of their curriculum focusing on the health path. This is
Bethel's first Tech Prep program which will be completed this year with
the post-secondary connection.

BETHEL VOCATIONAL
STAFF DO THE PUYALLUP
The Education Building booths were humming again on Bethel Day at
the Puyallup Fair because of the
dedication of the vocational teachers and students. Those involved
were, Tom Blanchard, Mike
Surmeyer, Teresa Stone, Tami
Wright, Suzanne Payne, Don
Mars and Becky Wahl. Some of
the projects were career paths,
video demonstrations fromBethel
High School photogr aphy,
crowns and necklace making by
SLHS FHNHome & Family Life,
and conservation/wildlife and
small engine repair with
Spanaway Lake FFA.

MANUFACTURING TECHNOLOGY
(Engineering & Scientific and Industrial Technology Paths)
Another Tech Prep path will be developed during the 1993-94 school
year. The same process as the health Tech Prep path will be followed
with school-site teacher teams. Don Leonard, Gary Aardappel, and
Joe Douglas have begun a pilot of integration of some units in metals,
drafting and electronic programs. Student teams from the classes will
be organized using a manufacturing organization chart. Projects will be
developed and produced through this structure.
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TACOMA-PIERCE COUNTY HEALTH ·DEPARTMENT
Co1111111111ity Hased, Competitive, llltexmtt'd, Pn'vt'11five
Govemt>d

by ,1 local Board of Health

Director of Health

FEDERICO CRUZ-URIBE, MO, MPH

June 9, 1994
Marilyn Ash, Vocational Directo}'
Bethel Public Schools
516 East 176th Street
Spanaway, WA 98387-8399
Dear Marilyn:
Thank you for the invitation to work cooperatively with Bethel Public Schools during 1994-95 in implementing
the Health Occupations course at the Graham site of Challenger High School. We value this opportunity
because of the positive impact it is having on students' lives.
As agreed upon at our May 9th meeting, I have calculated a daily rate for a Community Health Nurse I (a

registered nurse) to function as a classroom instructor for all 180 days of the \994-95 school year. The daily
rate for these services will be $117.94. This would bring the total 1994-95 coniract amount to $21,230.
This agreement is viewed as a partnership. The Health Department has established additional funding to
support the anticipated extra hours, outside the classroom, that the nurse will need to arrange for student
practicums and to prepare for learning activities required to implement the Health Occupations course in an
alternative high school selling.
I have checked with other Health Depanment staff who are also currently under contract with Bethel Public
Schools about possibly including their services in this contract, along with ours, so there would be only one
contract between the district and the department. None of the other program staff are ready to embark on
1994-95 agreements at this time. Therefore, I recommend that we proceed.
In regard to the contract language, I had discussed the possible need to embellish it somewhat for next year.
However, having established a daily, rather that an hourly rate, I now feel this is not necessary. Therefore,
language comparable to that in this year's contract will be agreeable.
Finally, on June 15th, a Board of Health Action -Request will be prepared requesting that the Board agree to
enter into this contract I will need to attach to th~ document a letter from the Bethel SchQol District that
(a) requests that we contract with you ·10 teach the Health Occupations course, and (b) references the contract
dollar amount.
We look forward to working with you again next year. If you have any questions, please call me at
Sincerely,

Mary L Smith, RN MSN
Program Coordinator
Health Information & Education

cc:

Bruce Pennell, Public Health Manager
Ande Chapman, Bethel Public Schools
Carol Buchholz, Community Health Nurse I
3629 South D Street • Tacoma, Washington 98408-6897

o

206/591 -6500

.
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BETHEL PUBLIC SCHOOLS
-

Oevelopinit Our Most Precious Resource -

EDUCATIONAL SERVICE CENl'ER
6111 Eut 1761h Str..C •

SS---W, WA 118387•8399 • (200) 63&-7272-Fax: 1536-7301

BETHEL PUBLIC SCHOOLS

~7

Donald E. Berger
Superintendent of Schools

March 30, 1994

Pierce County Health Department
Ms Mary Smith
3629 So. D Street
CH0048
Tacoma, WA 98408-6897
Dear Ms Smith:
Because we have not found a time to meet in person, I needed to let you and the Pierce County
Health Department know what an excellent job Carol is doing with the health occupations
class, and to reinforce the positive results of the partnership between Bethel School District
and the Health Department.
The program started with 20 students and 16 are in the program at this time. Two students from
the first semester class have taken a training program through Rainier Vista Nursing Home to
gain an RNA certification. Both of these students are working full time at the nursin~_home
and making over $8 an hour. These students will also take the CNA within 90 d~s and one
student is planning on attending the-LPN program at Bates Technical College.
By offering students this training at the high school level, we are able to prevent a continuing
cycle of poverty and limited work opportunities. These students are able to go on to two-year
programs with a variety of health occupation options.
This partnership with the Health Department has proven very beneficial in several expected
and unexpected ways. Student practicums have been developed in cooperation with the County
as well as within the Bethel health screening program. Students have changed their own
lifestyles because of an understanding of preventative health care.
Carol has also been able to network students with the community resources that they need now
and in the future. She has brought in guest speakers and arranged for job shadowing experiences
that also help develop these ties.
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HEALTH OCCUPATIONS PROGRAM REPORT

1993-1994
In September 1993 Carol Buchholz, the CHN/RN from Tacoma-Pierce
County Health Dept., and I welcomed students from Bethel High School,
Challenger-Spanaway campus and Challenger-Satellite campus, to the
new Health Occupations Program. We started with 20 students, 13 of
these students completed the program in June 1994.
The program was
set up in partnership with the Tacoma-Pierce County Health Dept. to
assist students in the exploration of health related careers and to teach
them anatomy/physiology and other health curriculum necessary for entry
level positions, technical college or community college health programs.
There were many people, companies and agencies who helped the Health
Occupations Program throughout the year. The partnership with the Health
Dept. provided current information in a variety of fields to the students.
Merle Hemphill trained and certified the students as Red Cross Blood
Pressure Screeners so that students could participate in screenings for
practicum. This practicum helped students understand the concept of
service to the community. Students were also able to earn their AIDS
Certification for Health Care Providers as well as gain an understanding
of substance abuse, dental care, screenings and human development
through speakers from the Tacoma-Pierce County Health Dept. The
partnership with the Health Dept. provided numerous job shadowing and
practicum experiences for students.
Private citizens like Ed Huyke from the American Medical Rental and
Supply donated medical supplies and a hospital room set up so that students would have the opportunity for a more "real-life" experience.
Peggy Zurfluh has donated time to assist with various aspects of training
as well as supervising students in Good Samaritan's Adult Day Health
Center. Judith Nelson, a pharmacist from Summit Payless, has given
students the opportunity to job shadow her as well as the Pharmacy
Technicians, Level A and Level B. Dr. Ladowski, a dentist in Graham, has
agreed to have a student for dental assistant training tor this year and
next year while Private Industry Council has agreed to pay for the
student's training. Joyce Zlock, from Clover Park Technical College,
trained and certified students in Infant, Child & , Adult CPR/First Aid.
Has this program made a difference for the students? When the students
were asked to respond to the question, the answer was "yes". For some of
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WHAT IS IMPORTANT TO KNOW AND BE ABLE TO DO IN THE 21 ST CENTURY?
Evaluation of the business classes continued with
two business advisory members, Tim Beardsley,
CPA, and Harriott Blamer, Evergreen Insurance,
meeting with selected Bethel and Spanaway Lake
students from the accounting, secretarial, and
general business programs. The information was
shared both ways---our community business
members mentioning important skills needed, and
the students sharing the skills that they are learning in the business classes. This information was
used to score a survey form which will be used to
improve those areas of need during the 1994-95
school year.

HEALTH AND HUMAN SERVICES CAREER PATH BEGINS
WITH TEAMING AND HEALTH OCCUPATIONS CLASSES!
Deann Wood, Bethel District School Nurse, has received her
vocational teaching certification and began teaching spring
semester 1994 at SLHS. This two-hour block course provides
core curriculum needed for any health occupation. The students
enrolled in the course have a variety of goals-sports medicine,
EMT, physicians, nurses, dental hygienists, coaches, etc. This
course has expanded to Bethel High School students fall
semester of 1994 and continued at SLHS next spring. The
course will fit into a sequence of courses and teams of teachers
at both schools to provide a structure for those students aiming at a profession in the health
field or human services career path.
Carol Buchholz, RN, Challenger Satellite shows some of the equipment needed for the health occupations course .
. . './J
The course began at the satellite with 19 students, and Carol has had the added responsibility
~
~ of redesigning the state curriculum to fit with the district learner outcomes and core essential

]I
I'
1
1

• learnings in the academic areas. She and Deann have worked together to bring real-world
situations into the classroom for hands-on application. Students have related experiences in
the district by aiding in the health screening, and related experiences in hospitals and other
out-of-district placements.
This new concept is considered to be SCHOOL TO WORK TRANSITION which
includes applied learning in the classroom connected with workbased learning opportunities
for all students. To coordinate these efforts, there are four new additions to the high schools.
Shelly Calligan, SLHS; Cindy Hoover, BHS; Laurie Richards, CHS Satellite; Terrace
McClure, CHS.
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HEALTH OCCUPATIONS PROGRAMS IN BETHEL SCHOOL DISTRICT
1994-1995
A beginning path that will provide students career
exploration of training and employment opportunities
for a viable future in Health and Human Services
through a relevant and integrated curriculum of life
and technical ski 11 s.
In 199? the above mission statement was developed by the Health
Occupations Committee which consisted of school administrators,
community members, as well as academic and vocational teachers from
Bethel High School, Spanaway Lake High School, and Challenger High
School. This team began. meeting to develop the first Tech Prep program,
Health Occupations, for the three high schools. It was important to team
members to be in compliance with necessary state requirements for
vocational Health Occupations programs, and to promote the integration of
academic and vocational content areas. Each of the programs at the
different high schools is unique in an effort to meet the needs of their
specific population and school site.
In September 1993 Carol Buchholz, the CHN/RN from the Tacoma-Pierce
County Health Department, was contracted as part of a partnership
between Bethel Public Schools and the health department. This partnership played an integral part in providing job shadows, guest speakers, and
practicum experiences for students. The pilot program at ChallengerSatellite consisted of the Basic Health Core and the subcore Health Care
Delivery. The program was a two hour block class throughout the school
year. Students had participated in 90 hours of practicum as part of the
subcore by the end of the first year. Currently there is a new group of
Health Occµpations students and last year's students are assisting in
elementary school health screenings, and various other practicum experiences, some at Madigan's new. medical center. These are arranged by the
work-based learning coordinator.
In January 1994 the Basic Health Core was started at Spanaway Lake High
School and taught by one of Bethel's school nurses, 'DeAnn Wood. The Basic
Health Core class was offered for two hour block for one semester while
a team of teachers, represented on the Health Occupations Committee and
DeAnn, were to develop subcore programs that would be an integrated ap-
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Health Occupations Survey 1994-1995
Circle the school in which you attended the Health Occupations Program:
Challenger-Satellite
High School

Spanaway' Lake
High School

Bethel
ffigh School
All Sites

Circle the amount of time (in semesters) you have been in the Health Occupations
Program:

1 semester

Other (Please explain briefly)

2 semesters
All of the Above

Circle the answer that best explains how you feel about the Health Occupations Program.

1.

Information and skills learned in the Health Occupations Program have helped you
prepare for a career in the health care field.
Strongly
Disagree

Disagree

1

No Opinion

Agree

Strongly Agree

3

14

25

2. The opportunity to explore different health care careers in class and through practicum
experiences was valuable to you.
Strongly
Disagree
1

Disagree

2

No Opinion

2

Agree
18

Strongly Agree

21

3. Information was presented in an understandable and applied manner that represented
how it would be used in the health care fields.
Strongly
Disagree

Disagree

1

No Opinion

2

Agree

23

Strongly Agree
18

4. The certifications you earned in CPR/ First Aid, HIV/ AIDS and Blood Pressure
Screening during your Health Occupations Program were helpful in your practicum
experiences.
Strongly
Disagree

Disagree

1

1

No Opinion

Agree

Strongly Agree

NIA

5

9

22

4

5. The certifications you earned in CPR/First Aid, HIV/ AIDS and Blood Pressure
Screening during your Health Occupations Program have helped you gain employment
within the last 6 months.
Strongly
Disagree

Disagree

No Opinion

21

8

1

Agree

Strongly Agree

N/ A

7

3

4

6. The Health Occupations Program has helped you have a better understanding of how
to protect yourself and others from communicable diseases in the health care fields.
Strongly
Disagree

Disagree

No Opinion

1

7.

Strongly Agree

N/ A

23

1

17

2

You feel more confident when caring for children or others because of the information
and skills learned in the Health Occupations Program.
Strongly
Disagree

Disagree

No Opinion

1

8.

Agree

Agree

Strongly Agree

N/ A

19

1

17

6

You can better advocate for your own and others health care needs because of your
increased understanding of how the body works.
Strongly
Disagree

Disagree

No Opinion

1

Agree

2

Strongly Agree
17

24

Rate the following questions 1 to 5 (5 being HIGH)

9.

How would you rate your experience in the Health Occupations Program?

1

2

3

4

5

4

21

19

10. With the skills and knowledge you learned in both class and practicum experiences, to
what degree do you feel it has given you a head start in post-secondary education?

1

2

3

4

5

10

17

15

NIA
2

11. To what degree did the medical abbreviations and terminology benefit you while doing
your practicum experiences?
1

2

3

4

5

1

7

18

12

NIA
4

12. To what degree did the field trips and guest speakers benefit you in exploring health
care fields?
1

2

3

4

5

2

1

13

14

13

13. If practicum experiences were available on weekends and during the summer, your level
of participation would be:
1

2

3

4

5

NIA

1

2

7

l3

20

1

Please respond to the following questions.

14. What did you feel was most valuable in the Health Occupations Program and why?
-Learning about career options.
-Learning body parts/ AIDS awareness training.
-The hands-on activities and all the certifications.
-The teacher because she explained things very well and was a great teacher.
-The teacher was patient and always answered my questions. She tried hardest to get
us health experiences.
-The thoroughness of explaining the subject.
-CPR and First Aid
-A lot of it, especially the guest speakers and the practicum in and out of class.
-I felt I had a really good teacher, she has taught me a lot and she makes learning fun.
-Getting our health certification~.
-The thorough expJanation on the anatomy and physiology.
-When we studied about the reproductive system, I really liked the film on C-sections.
-Receiving credit.
-Practicum-you got to go out and use what you know.
-CPR, First Aid and medical terminology.
-The teacher, she understands our faults and helps us improve upon them. People who
didn't understand were never passed by.
-The experience, traiping, and information in the class. The better advantage.
-Vital signs because that was my job in practicum.
-The learning of diseases because they are a major part of teaching that everyone
should learn.
-Medical terminology, abbrev. and competency tests.
-General information.
-First Aid and CPR because it is going to help me out in job hunting and getting a job.
-The exploration of what is involved in a health occupation.
-Learning about the body systems, medical abbrev., terminology, CPR, First Aid,
handwashing, and HIV/ AIDS. I learned more about these and was certified.
-CPR and First Aid training because it can benefit me in the future.

15.

How would you improve the Health Occupations Program?

-By adding a Food Handlers card next year.
-Better transportation to practicum.
-Nothing, because it was perfect.
-Keep the same teacher, every teacher should be like her.
-More time on medical terminology.
-Go on more field trips.
-There's nothing that I wotild change. Everything is great, the best.
-Harder class!
-No tricky tests.
-Make it more in depth.
-More video, hands-on emphasis and specific areas of health care. This will allow
kids in Health Occupations an understanding of all the possible jobs:
Psychiatry, medical doctor, nurse, lab tech, etc... Rotate through all the
different areas, not just one.
-Have it as a longer class.
-More hands-on training with medical.
-I would not improve anything in the Health Occupations program. Everything was
great, including our teacher.
-Have more practicum, more hands-on experience and labs in class.
-More hands-on training and job placement opportunities.
-Decrease internship hours.
-For the practicum time, to maybe just have journals. When the advisor has a meeting
and gives info. she needs to make sure everybody has information on
worksheets, etc ... and for advisor to be lenient on students.
-I would make sure there was a clear understanding of what was involved and required
by the class.
-The WBLC advisor needs to communicate better with her students. Better organize
the system.
~Seriously look for other practicum options.
-WBLC advisor needs to be better organized and give work at the beginning of the year.
-By letting people do their practicum on weekends.
-Get rid of having to do letters, resumes, etc. ..
-Make it clear in the beginning what is involved in practicuQ1.
-The practicum part could be much more organized.
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RUBRIC

/- ··
PRE-WORKBASED LEARNING RUBRIC
Student's Name ____________________ Date_______
Teacher/s evaluating student_______________________

Attributes of Core Essential
Emerging
Leaming
Applies career develo~
" Student identifies skills
ment · skills. · ·
that are ·. transferable
between school,
community and
career opportunities.

.....

..
-

11

•

·1

-

...

~

Applies technology

Student uses limited
technological resources
with assistance.

11

f

Competent
Student demonstrates
skills that are transferable between school and
career opportunities.
Student develops own
transition plan with
guidance and understands
the relevancy of the
workbased experience.
Student utilizes a variety
of technological resources
appropriately.

•
Applies communication
skills (verbal, written,
visual, listening)

II

-

J_

Applies responsibility and
ethics

-

-

I

Student fulfills class
responsibilities and meets
expectations with supervision.

Student demonstrates
pride in work and a
willingness to learn from
others. Student follows
rules and guidelines.

.

Applies problem solving
skills

1'
I~

Student uses-limited ·
,· Student uses a variety of
strategies to communicate strategies, to obtain and
with others. ·
convey meaning that is
clear and accurate.
Student responds to
<•
feedback.
.,

•.

Student makes decisions
on limited information
and does not take consequences into
consideration. Student
has difficulty problem
solving in a team.

Student demonstrates
career development
skills, self-assesses
(reflects), and plans
own transition from
school to community and
career opportunities.

Student selects & utilizes
technological resources
appropriately .• Student
assists others with technological resources.
Student accurately
compiles information from
a variety of resources.
Student gives and receives
effective feedback and is
sensitive to others
opinions.
Student is a self-directed
learner and helps others
self-assess. Student seeks
additional learning
opportunities and
responsibilities.
-

Student makes decisions
on information, taking
into consideration possible influences and
consequences. Student
evaluates and adjusts.
Student works well on a
team.

I

Exemplary

Student makes decision
on information, possible
consequences and other
influences. Student
uses the process
consistently. Student
self-assesses own growth
and the growth of the

I

I

I

~~)=--~~=--~--=-= ~
- _.1-=-~
'~ ~~-~~~£~=~-~·- i~ ~~====-:-:;~~
~-=--UP;·~ ~-=---=
~-~ )
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Comments, suggestions and guidelines for placement of student in workbased learning
experiences.
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•

•

-

·-
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•

•
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-

p

1

I

.

•

•

The signatures below indicate that all involved parties listed understand the purpose
of the workbased learning experience and have agreed to support and/or implement
comments and suggestions made by the evaluating teacher.
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Guidelines for Practicum io Health care Delivery
The tasks below are what students are able to participate in as part
of their Health Care Delivery practicum. If tasks are not listed or
you have a guestion please consult the student's Health Occupations
teacher or their work-based learning coordinator.
ORIENTATION
Comptetes Orientation Program
Identifies Lines of Authority
Utilizes Policy and Procedure Manual
Uses Correct Body Mechanics
Comprehends Fire Procedure
Comprehends Disaster Procedure
Observes All Safety Regulations
Meets Legal Responsibilities
Respects Patient's Rights (Confidentiality)
INFECTION CONTRO~-ASEPSIS
Washes Hands
Wears gloves, mask, protective eyewear, lab coat/ smock
Practices Universal Precautions

OBSERVES ONLY:
Sterilizing with an Autoclave
Wraps Instruments
Wraps Gloves
Wraps Needles and Syringes
Wraps Linens

VITAL SIGNS
Measures and Records Vital Signs
Measures and Records Temperature
Cleans the Thermometer
Measures and Records Oral Temperature
Measures and Records an Axillary Temperature
Measures Temperature with an Electronic Thermometer
Measures and Records Pulse
Measures and Records Respirations
Graphs TPR
.
Takes and Records an Apical Pulse
Measures and Records Blood Pressure
MEDICAL ASSIST ANT SKILLS
Measures/Records Height and Weight
Uses the Physicians' Desk Reference

WITH SUPERVISION:
Positions a Patient
~creens for ~ision Problems

NURSE ASSISTANT SKILLS-WITH SUPERVISION
Positions, Turns, Moves, and Transfers Patients
Aligns the Patient
Moves the Patient Up in Bed
Tums the Patient Away to Change Position
Tums the Patient Inward to Change Position
Sits Up to Dangle
Transfers to Chair or Wheelchair
Transfers a Conscious Patient to a Stretcher
Transfers an Unconscious Patient to a Stretcher
Makes an Empty Bed
Provides Routine Oral Hygiene
Feeds Patient
SECRETARIAL TECHNIQUES-(Taught on site)
Uses the Telephone
Schedules Appointments
Completes Medical Records/Forms
Types Business Letters

Student

Date._ _ _ _ _ _ _ _ __

Work-based Coordinator

Dat~·- - - - -- - - -

Site Coordinator

Dat:3._..;....._ _ _ _ _ __

Parent

Date._ _ _ _ _ _ _ __

I

